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On behalf of the faculty and students in the Master’s of Science in 
Counseling program at EWU thank you for committing to the  
development and growth of our practicum and internship students.  
Your time, expertise, and energy serving as a site/individual  
supervisor is very much appreciated.

You play a pivotal role in our students’ development as their  
designated supervisor. Again, thank you. We hope that you are also  
able to benefit and learn from hosting our students!

Welcome & ThankYou



Rationale
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• The Council for Accreditation of Counseling & Related Educational
Programs (CACREP) standards require that all on-site and individual
supervisors receive orientation, training, assistance, and consultation
regarding the clinical supervision of counseling practicum and internship
students.
• This PowerPoint presentation has been designed to provide  basic 

information about clinical supervision and resources related to the
supervision of our students on the school counseling or clinical 
mental  health counseling specializations.

• University faculty will contact site supervisors periodically throughout a
placement and provide resources as needed. Please feel free to contact
the university supervisor or internship coordinator at any time  with any 
questions or concerns that might arise throughout a placement.
The contact information of faculty is provided towards the end of this  
presentation.



How is EWU Different?
EWU is a quarter system school and because of that our experiences look 
slightly different than semester schools!

We start our academic year in late September and end in mid-June. 

Each quarter is 10 weeks plus a finals week. So the expectations are to be 
filled within that 11 week time frame. 

In addition, our students do their practicum at the same site as their 
internship. This means our graduates have at least 700 hours on site when 
they complete the program. This also means they start in late March or 
early April and if they take the full year, will be with you until the following 
June! *There is an application for a student to complete internship in two 
quarters with your support and permission. 



Practicum (100 total 
hours) 

Practicum can best be considered the 
experiential bridge between initial academic and 
counseling skills training and the application of 
that knowledge and skill in a successful 
internship.

The Practicum is completed before internship



Internship (600 total hours)

A distinct period of time when a student refines and enhances basic 
counseling skills or student developmental knowledge and skills, and 
integrates and authenticates professional knowledge and skills related to 
program objectives 

The internship is spread over 3 (school counselors) or 4 (clinical mental 
health counselors) quarters. 



Minimum Hour Requirements

Practicum Internship

Direct Hours 40 240

Indirect Hours 60 360

Site Supervision Per Week 1 1

Faculty Supervision Per Week 1.5 1.5

Hours on site per week 10-12 15-20



Direct 
Service Supervised use of counseling, consultation, or 

related professional skills with actual clients (can be 
individual, couples, families, or groups) for the 
purpose of fostering social, cognitive, behavioral, 
and/or affective change. These activities involve 
interaction with others and may include: 

(1) assessment, 
(2) counseling, 
(3) psycho-educational activities and 
(4) consultation. 



What is not 
Considered 
Direct 
Service?

The following would not be considered direct 
service:

Observing others providing counseling or 
related services
Record Keeping
Administrative duties
Clinical and/or administrative supervision



Group Counseling
During either practicum or internship, students are required to 
lead or co-lead a counseling or psychoeducational group for at 
least 10 direct service hours



Qualifies for Indirect Service Does not qualify for indirect service

Case notes/record keeping Bus, lunch or recess duty

Watching training videos Checking in or out clients

Preparing for groups Personal tasks for the site supervisor

Supervision Cleaning

Reading charts or student records Clerical tasks (shredding, filing)

What is Considered Indirect Service?

Any activity that does not meet criteria for direct service and is directly 
related to the student’s professional or academic goals. 



Supervision Requirement of Site 
Supervisor:

1 hour per Week - Individual 
supervision: this may occur 
in dyadic format = two 
students with the supervisor.



Faculty 
Supervision 
Requirements

Faculty Supervisor:
Each week the faculty supervisor will 
meet with students for faculty 
supervision. 
15 Hours - Large group supervision is 
supervised by a program faculty 
member.



Gatekeeping

Gatekeeping is an important task for both faculty and site supervisors during a 
student’s educational journey.

“Gatekeeping is the initial and ongoing academic, skill, and dispositional 
assessment of students’ competency for professional practice, including 
remediation and termination as appropriate” (ACA Code of Ethics, 2016 p.20)



ACA Code of 
Ethics on 
Gatekeeping:

Through initial and ongoing evaluation, supervisors are 
aware of supervisee limitations that might impede 
performance. 

Supervisors assist supervisees in securing remedial assistance 
when needed. 
They recommend dismissal from training programs, applied 
counseling settings, and state or voluntary professional 
credentialing processes when those supervisees are unable 
to demonstrate that they can provide competent 
professional services to a range of diverse clients. 

Supervisors seek consultation and document their decisions 
to dismiss or refer supervisees for assistance. 

They ensure that supervisees are aware of options available 
to them to address such decisions. 

(ACA code of Ethics, F.6. Counseling Supervision, 
Evaluation, Remediation, and Endorsement, F.6.b: 
Gatekeeping). 



Use this rule of thumb:

“would I hire this person right now?” 

If not, we might have something to address with this student

Gatekeeping 
Tips

It is a good idea to keep a record of your 
weekly supervision with your student to 
demonstrate your adherence to this task.
The popular saying “see something, say 
something” applies here. 
We want to be as supportive to our students 
as possible so the earlier we can address a 
problem the easier it will be.



Introduction to Supervision
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§What is Clinical Supervision?
“An intervention that is provided by a senior member of a profession  to 
a junior member or members of the same profession. The  relationship 
is evaluative, extends over time, and has the simultaneous  purpose of 
enhancing the professional functioning of the junior  member(s), 
monitoring the quality of professional services offered to  the clients, 
and serving as a gatekeeper for those who are to enter the  particular 
profession” (Bernard & Goodyear,1992;1998)



Clinical Supervision
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§How is administrative supervision different from clinical  
supervision?

Some overlap certainly exists but there are noteworthy differences.  
The difference is very relevant because some on-site supervisors may  
be more familiar with administrative supervisory roles and have little  
or no formal training in Clinical Supervision.
As a clinical supervisor you are responsible for and committed to the  
development of the supervisee, in addition to the safety and quality of  
services delivered to the student(s)/client(s) by the supervisee. Much  
of your focus in supervision will be on individual student/client cases  
and the specific developmental goals of the supervisee.



Clinical Supervision

§How is administrative supervision different from clinical  
supervision?

Administrative supervisory skills are certainly needed (i.e., maintaining  
open communication with university supervisor, keeping written  
record of each meeting with supervisee) for successful clinical  
supervision.
Keeping a written record of your meetings/interactions with  
supervisees will allow you to document the supervisee’s progress over  
the span of an academic year and also protect you in the event that  
litigation may occur.
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Supervisor Roles &  
Responsibilities

How to best serve your supervisee 

Qualifications

Provide 
Resources

Instruct

Evaluate

Encourage

Model 

Train

Communicate

Consult



What to 
expect: 
Practicum

Our students participate in a 10+ week 
Practicum experience over the course of Spring 
quarter (April – June). 

Practicum ends when the quarter ends and 
when they receive all necessary practicum 
hours. This many mean some clinical mental 
health students must prolong their 
practicum into summer to receive the 
necessary hours.
We encourage site supervisors to set up 
direct service opportunities with 
students/clients as soon as students have 
been oriented to site. 



What to 
expect: 
Internship

Internship is an ongoing field experience which 
runs for 3 quarters for school counselors 
(September through June) or 4 quarters for 
mental health counselors (July through June). 



What to expect: 
Scheduling 
with 
Supervisee

Students begin these respective 
experiences when they are:

• Officially enrolled in the 
corresponding academic course 
(Practicum or Internship).
• This means students are not 

advised to start Practicum prior 
to the Spring academic term 
without permission of the 
academic instructor.

• Are able to receive both faculty & 
site supervision

• Have met all the pre-internship 
requirements for both EWU and 
your site (i.e., background check, 
contracts signed etc.)



What to expect: 
Communication

Your supervisee will undoubtedly be eager to 
begin working at your site and greatly 
appreciate any direction you can provide about 
their transition to working with you. 
Here are some suggestions during your initial 
communications:

When can the supervisee start on site?
What will their schedule likely be (first day 
known)?
What will the first two weeks look like for 
them?

Having these answers will go a long way to 
reduce anxiety and increase excitement.



What to expect: 
Schedule
We encourage our students to talk with you about any 
planned time off throughout the internship experience. 
We expect they will treat their schedule at site as they 
would with any employer. 
The majority of academic classes are frontloaded on 
Monday and/or Tuesday leaving the latter part of the 
week free for internship. 



Monday Tuesday Wednesday Thursday Friday

Fall Internship:
SC – 1-3pm
MH – 8-10am

Winter Internship MH & 
SC: 
1-3pm

Spring Internship MH & SC:
1-3pm

What to expect: Schedule

Class days and times are subject to change

The typical academic schedule during internship



• We have revamped our course sequence and both emphasized and 
prolonged our training of micro skills to ensure that students are ready to 
work with clients and students at the start of Practicum. 

• This change was as a result of the 2016 CACREP definition of “direct service” 
which disallows shadowing as direct service. However, we are all confident 
that our students are prepared to begin using their knowledge and skills in 
Practicum. 
• Shadowing remains a very important and valuable training tool which when balanced by direct 

service opportunities furthers learning.
• Students should be on site about 10-12 hours a week during practicum and 

no more than 25 hours per week during internship. Our students are rather 
eager to put their energy into working on site, but we need your help to 
protect them from becoming overwhelmed.

What to expect: Hours



School Counselors (Summer)

Classroom Management

Advanced School Counseling

Classes Taken

Counseling Development Across the Lifespan

Introduction to Mental Health or School Counseling

Counseling Theories and Techniques

Group Theory, Group Experience, Group Process

Counseling Children and Adolescents

Diversity Counseling

Counseling Skills and Advanced Counseling Skills

DSM Treatment Issues

Crisis Intervention & Trauma Counseling

Suicide Assessment & Treatment

Career Counseling

Assessment in School Counselor or Advanced Appraisal Techniques for Mental Health

Family Systems

Professional Issues in Clinical Mental Health Counseling

Addictive Behavior Counseling

What to 
expect: 
What do they 
know?



What to expect: Micro 
Skills
• Students have learned, practiced and demonstrated a 

number of traditional and advanced micro skills
• Students are proficient in attending skills such as: 

unconditional positive regard, congruence and empathy 
• Students have begun to integrate micro skills using their 

guiding counseling theory
• Students have learned how to structure time with a client or 

student



What to 
expect: 
What’s 
Next?

The Practicum experience should be a 50/50 balance 
of working directly with students/clients and getting 
oriented to working at your site. 
Internship will likely be 60-70% direct service and 
the rest of the time used for indirect activities 
directly related to the internship experience. 



What to expect: Filling my intern’s Time

Direct Indirect

Individual (or family) counseling Case notes or charting

Group counseling Supervision 

Classroom guidance (school counselors) Training opportunities

Phone calls with clients/students/stakeholders Preparing guidance lessons or for groups

Consultation about client/student Shadowing 

… …



{From start to finish

Being a Supervisor Qualifications

Provide 
Resources

Instruct

Evaluate

Encourage

Model 

Train

Communicate

Consult



Site Supervisor 
Qualifications 
A qualified supervisor at any internship site must have:

A minimum of a master's degree in counseling or a related profession 
with equivalent qualifications, including appropriate certifications 
and/or licenses;

A minimum of two years of  pertinent professional experience in the 
program area in which the student is completing clinical instruction 
for clinical mental health placements;

A minimum of three years as an ESA in the school area in which the 
student is completing experience for school counseling placements;

Knowledge of the  program's expectations, requirements, and 
evaluation procedures for students.

Have appropriate training in counseling supervision



Provide Resources

Provide adequate facilities for the 
trainee to carry out her or his assigned 
responsibilities. 

This includes appropriate 
technologies that assist learning, 
such as audio, video, and 
telecommunications equipment. 

Provide learning experiences as 
available and appropriate if no 
cost to the agency/school is 
incurred. 



Instruct 

Inform the practicum/intern of rules, policies, 
and procedures of your setting. 
This is particularly critical in ethical/legal areas 
such as substance abuse, pregnancy, suicide 
attempts, and child abuse. 
It is also important for the student to be aware 
of policies regarding working hours, parking and 
other employee regulations.



Evaluate 
Evaluation can be a powerful technique for change. 
Any concern regarding the counseling intern's performance should be reported to the 
university supervisor. 
Delayed or inaccurate information may arrest the development of the supervisee and limit 
the ability of the university supervisor to effectively intervene.



Communicate

Provide regular written and oral feedback to the 
practicum/internship student at a minimum for 
one hour once a week. 
Provide written feedback to the university 
supervisor at the end of each quarter.
If you encounter any concerns or questions 
please contact the faculty instructor as soon as 
possible via phone or email.



Support
Assist the practicum/intern in finding clients and in gaining the time, space, and materials 
required to work with those clients. 
Introduce the student to other important resource persons within site setting.
All students are required to video-tape counseling sessions for review by the faculty 
supervisor/class. 
Please also watch a portion of the session with your supervisee at least once per quarter.



Encourage

The supervisor is in a position to help the student 
meet the challenge of new learning opportunities, 
and gain confidence in their emerging skills. This 
encouragement comes through expression of 
optimism and confidence in the counselor, accurate 
interpretations of errors, and acknowledgment of 
successes.



Model 
Nothing is quite as instructive for intern students 
as watching a seasoned professional in action. 
It is usual for them to spend some of their time 
shadowing the supervisor. One demonstration 
may be worth thousands of words in a textbook.



Train 

Although students are adequately prepared prior to 
being placed in the field, the training cannot prepare 
each student for every eventuality.
It may be necessary to spend time with direct 
teaching of specific subskills.



Consult 

In consultation, the student counselor accept 
responsibility for arriving at a problem's solution 
and uses supervision more as a brainstorming 
and feedback mechanism. 
In honor of the student's attempts at 
independence, the wise supervisor avoids 
solving problems and rescuing the supervisee.



Developmental Theory and 
Supervision

This Photo by Unknown Author is licensed under CC BY-SA-NC

https://www.peoplemattersglobal.com/news/culture/top-50-companies-for-diversity-list-2017-15531
https://creativecommons.org/licenses/by-nc-sa/3.0/


At the beginning of the supervision process, the 
student counselor usually experiences a combination 
of excitement and anxiety.

During this brief stage the supervisor has the 
opportunity to clarify expectations for performance, 
convey empathy for the student counselor's 
anxieties and convey optimism and enthusiasm for 
the supervision process.

Stage One: Excitement and Anticipatory 
Anxiety



The What ifs Common Worries

• What if my supervisor thinks I can take on 
more than I really can?

• What if my co-workers won’t like me?
• What if I can’t handle it?
• What if they won’t listen to me?
• What if I get overwhelmed?

• Can I really do this?
• What is my role? Will they see me as a student or 

a staff member
• How will my other responsibilities (i.e., family, 

work, homework etc.) be impacted by this 
experience

• Will my new co-workers accept me?
• What will they expect me to do?
• How will clients accept me?

Switzer and King (1999) identified these common problems

Stage One: Excitement and Anticipatory Anxiety



Stage One: 
Excitement 
and 
Anticipatory 
Anxiety

Sweitzer and King (1999) offer these helpful tips:
• Define goals with your supervisee for the 

quarter
• Identify areas of growth and how the 

student plans to improve in these areas
• Help your supervisee keep realistic 

expectations of their experience and know 
that mistakes are inevitable

• Develop positive relationships with 
supervisees and help facilitate cohesive 
relationships with co-workers



Stage Two: 
Dependency 
and 
Identification:

As the student begins to perform the role of the 
counselor he or she usually has feelings of 
insecurity and self doubt. The student counselor 
may attempt to control those feelings through 
dependence on the supervisor

Since the student has not yet established an 
identity as a counselor, he or she may emulate 
the supervisor. This state of dependence usually 
diminishes as the student experiences some 
initial successes and feels a greater sense of 
professional worth.



Stage Two: Dependency and 
Identification:
Consider the following suggestions:

Ask your supervisee to explore a client/student case through their theoretical lens
Prior to giving suggestions or recommendations, ask your supervisee what he or she is 
considering
Consider other alternatives to the ones you, as the supervisor, might normally give 
Always be mindful that your supervisee’s natural style might be different than your own



Stage Three: 
Activity and 
Continued 
Dependence

This stage is characterized by fluctuations in 
student counselor's confidence and 
performance. They may attempt to operate 
independently, then seek help from the 
supervisor in times of crises.

The supervisor can be of greatest assistance to 
the supervisee at this stage by conveying 
acceptance while modeling stability and 
predictability. 



Stage Four: 
Exuberance 
and Taking 
Charge:

By now, the supervisee has gained a better 
understanding of his or her own skills and limitations 
and is more effectively integrating classroom 
learning with experience. 
The student counselor is now beginning to form a 
professional identity. 
At this stage, the supervisor needs to spend less 
time being nurturing and supportive, allowing the 
student counselor greater responsibility.



Stage Five: 
Identity and 
Independence:

This stage may be likened to a "professional 
adolescence" where the supervisee's 
developmental task is to seek autonomy. The 
supervisor may need to negotiate with the 
supervisee on issues of limits while remaining 
non defensive.

At this stage of the supervision process, the wise 
supervisor shifts away from the role of director 
and assumes more the role of consultant. The 
supervisor may feel concomitant loss of esteem 
and control. Although painful, this is a necessary 
stage in the developmental process



Stage Six

This is the concluding stage of the supervision process. 
The student counselor is about ready to enter into the professional world and 
will soon be on more equal footing with the supervisor. 
This is a good point in the process to review the growth and changes made by 
the supervisee over the course of the field experience. 
Congratulations are appropriate, both for the student counselor and the 
supervisor.



Ethical & Legal 
Considerations
in  Supervision

• Competence to supervise

• The ACA (2014) code of ethics states that 
counselors who offer clinical  supervision services 
must be “trained in supervision methods and  
techniques” (standard F.2.A). To practice supervision 
outside of the  scope of one’s competencies 
constitutes a violation of ethical  standards. 
• Site/individual supervisors are asked to complete 
this  online training and encouraged to seek 
additional training in  supervision through 
workshops and other professional development  
opportunities.



Ethical & Legal 
Considerations
in  Supervision

• Confidentiality Review

• Confidentiality: an ethical concept explicitly indicating a 
promise to reveal nothing about an individual except  under 
conditions previously greed upon between the counselor and
client/student.

• Privacy: The client/student’s right to protected information.

• Privileged Communication: A legal concept, based on sate 
statute, that refers to the right of clients/students  not to have 
their confidential communications used in open court 
without their consent

• A discussion of these topics should take place between 
supervisor and supervisee to clarify their meaning in  the 
context of supervision. Supervisors should protect the 
confidentiality of the clients with whom the  supervisee is 
working by maintaining written records in a secure, locked file 
and erasing any audio or video  files/tapes of reviewed
sessions.



Ethical & Legal 
Considerations
in  Supervision

• Confidential
ity:

Informed 
Consent  
Supervisees 
need to be 
made awareof:

• Expectations and responsibilities during their
practicum/internship

• Consequences for meeting and not meeting expectations
• Conditions that dictate their success in

practicum/internship

• Clients/students (and parents/guardians) need to be made 
aware of the  supervision process including:

• Qualifications of supervisee and supervisee
• Discussion and review of sessions will occur between 

supervisor and supervisee
• Taping or observation of sessions may occur
• Emergency procedures, if needed



Ethical & Legal 
Considerations
in  Supervision

• Boundaries of supervisory relationship

• Dual relationships between supervisors and supervisees, 
including  intimate, therapeutic, and social relationships, 
are unethical and  should be avoided to prevent impairment 
of the supervisor's judgment  and the risk to the supervisee 
of exploitation. 

• The Standards for Counseling Supervisors (ACES, 1990) 
caution supervisors to:

• Refrain from engaging in social contacts or 
interactions with supervisees  that would 
compromise the supervisory relationship and 
their ability to  complete an objective 
evaluation of the supervisee

• Prevent establishing a therapeutic 
relationship with the supervisee by  
addressing personal issues in supervision 
only in terms of the impact of  these issues 
on professional functioning



Ethical & Legal 
Considerations
in  Supervision

• Accountability & Liability

• Malpractice: Supervisors are expected 
to know and follow the laws  and the 
profession's ethical standards of practice that 
provide for the  care and well-being of
clients/students
• Duty to Warn: Stems from the landmark 
Tarasoff v. Regents of the  University of 
California 1976 case, and is a reminder to 
supervisors that  it is important to remind 
supervisees of conditions under which it  
would be appropriate to implement the duty to 
inform an intended  victim.



Ethical & Legal 
Considerations
in  Supervision

• Accountability & Liability
• Direct Liability: when the actions of the supervisor 
are the cause of harm to
• the client/student (i.e., the supervisor did not perform 
adequatesupervision  for a novice counselor)

• Vicarious Liability: the supervisor is held liable 
for the actions of the  supervisee when these actions 
were not suggested or even known by the
• supervisor-the supervisor is liable by virtue of the 
relationship with the  supervisee. To reduce the likelihood 
of this occurring the supervisor should:

• Maintain a trusting relationship wit the supervisee
• Have a healthy respect for the complexity of 

the law and recognize the need for  competent 
legal aid should it be needed

• Have adequate liability insurance and be sure 
that supervisees also carry liability  insurance



Ethical & Legal 
Considerations
in  Supervision

• Evaluation

• The ultimate goal of clinical supervision is to assist 
supervisees to develop  skills in self-evaluation that 
they will continue to use throughout their  
professional careers. Supervisors can engage in 
productive and fair  evaluation of supervisees by:

• Providing a written job description, a list of 
responsibilities and expectations, and a  list of 
agency/school policies and procedures

• Providing the supervisee with a specific 
explanation of how their performance  will 
be evaluated

• Providing the supervisee with consistent and 
honest feedback

• Providing the supervisee with specific 
descriptions for behaviors that will lead to  
improvement

• Providing the supervisee with opportunities to 
correct mistakes



Ethical & Legal Considerations
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§ 2014 ACA Code of Ethics
http://www.counseling.org/knowledge-center/ethics
§ Ethical Guidelines for Counseling Supervisors
http://www.acesonline.net/members/supervision/
§ ASCA’s Ethical Standards for School Counselors 2016

§ https://www.schoolcounselor.org/asca/media/asca/Ethics/Et  
hicalStandards2016.pdf

http://www.counseling.org/knowledge-center/ethics
http://www.acesonline.net/members/supervision/
http://www.schoolcounselor.org/
http://www.schoolcounselor.org/
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Counseling 
Faculty 

Dr. Keely Hope, Program Director and Internship 
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Dr. Camille Frank
cfrank6@ewu.edu
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Verification 
of
Completion

• Please email the ‘verification of completion 
form’ to the current  internship coordinator to
indicate that you have completed this 
supervision orientation and training.

• Thank you for supporting our students and 
training our future counselors!


