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[bookmark: _Toc184447883]Eastern Washington University is indebted to the school districts that accommodate our candidates and provide a laboratory for this most important phase of our program. The careful attention and professional guidance candidates receive are critical in promoting their potential as skilled educators dedicated to their field.
[bookmark: _Toc268256450]
INTRODUCTION

This handbook is designed to serve as a guide for mentor teachers of candidates enrolled in student teaching and field experience courses.  It should serve as a source of reference for mentor teachers, administrators, and university supervisors.
Field experience is a performance-based study of teaching. It is a critical phase of our program, linking theory and practice in a beneficial and relevant educational experience prior to regular employment.
The teacher education program at Eastern Washington University advocates that every teacher candidate should be a "reflective thinker." Candidates who carefully reflect upon their field experiences will not be satisfied with routine and tradition, but act deliberately and intentionally to design new ways of teaching and interpret new experiences from a fresh perspective, realizing that unique approaches may be necessary to meet the needs of diverse school populations and local communities. They will be able to carefully articulate a rationale for those who may query them about methods and procedures included in their teaching repertoire.
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Eastern Washington University Mission Statement: EWU expands opportunities for personal transformation through excellence in learning

School of Education Mission Statement: The mission of the School of Education is to prepare student-centered educators to be professionals, leaders, scholars, and practitioners.

Professionals: Student-centered educators exhibit character and dispositions expected of professionals embarking on a life-long career. They relate well to diverse populations, communicate effectively, and hold themselves to high ethical standards. 

Leaders: Student-centered educators think critically, mentor others, and encourage teacher voice as they work to create a learning atmosphere that reflects, collaborates, and advocates for the needs of the learning community.

Scholars: Student-centered educators know and apply current research to improve their instructional practices.

Practitioners: Student-centered educators reflect, collaborate, implement, integrate, transform, and build learning communities. 

 








GRADUATE OUTCOMES
Eastern Washington University School of Education graduates will: 
create meaningful and engaged student learning opportunities;
use reflection as a basis of continual improvement and model professional growth by reflecting upon the interaction of personal and professional experiences, research, and pedagogical beliefs;
utilize planning as a means of providing for the multiple needs of students;
practice democratic collaboration as a problem-solving strategy;
promote and model life-long learning;
recognize diversity and social justice as essential ingredients of a democratic society;
demonstrate excellence in instructional preparation and practice;  
incorporate the use of educational technology;
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encourage all students to become critical thinkers, problem-solvers, and inquirers—future citizens whose school experiences lead to active participation in an ever-changing global society
Revised March 2022
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Faculty and staff in the School of Education are available to provide support and guidance for each member of the student teaching team throughout their experience. Please feel free to contact any of the individuals below for assistance. 
OFFICE OF FIELD EXPERIENCE
Stephanie Boughter, Assistant Director
213 Martin Hall
Cheney, WA 99004-2458
sboughte@ewu.edu


CERTIFICATION OFFICE
Jill Stinson, Certification
312 Williamson Hall
Cheney, WA 9004-2458
jstinson@ewu.edu

PLACEMENT CORDINATOR 
Stephanie Lauritzen
310C Williamson Hall 
Cheney, WA 9004-2458
Phone 509-768-2349
slauritzen@ewu.edu
[bookmark: _Toc268256455]
SCHOOL OF EDUCATION DIRECTOR
Tara Haskins
310 B Williamson Hall
Cheney, WA 99004-2458
thaskins@ewu.edu
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STUDENT LEARNING STANDARDS

The following Student Learning Standards apply to all students seeking certification in the State of Washington. (InTASC Model Core Teaching Standards and Learning Progressions for Teachers 1.0)

THE LEARNER AND LEARNING
Standard #1: Learner Development. The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences. 
Standard #2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards. 
Standard #3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self-motivation. 
CONTENT
Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
Standard #5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 
INSTRUCTIONAL PRACTICE
Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 
Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways. 
PROFESSIONAL RESPONSIBILITY
Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner. 
Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession 
TEACHER CANDIDATE PERFORMANCE INDICATORS

INDIVIDUAL PERFORMANCE
The teacher candidate who demonstrates excellence in teaching ability:
Assesses situations objectively, takes appropriate action, and can state rationale for decisions.
Maintains poise in stressful situations.
Varies pitch, tone, and volume of voice, as needed.
Uses effective non‑verbal communication to generate interest and maintain discipline.
Develops individuality in teaching style.
Presents subject matter with accuracy and assurance.
[bookmark: _Toc184447898]Exhibits innovation and creativity in teaching.

PROFESSIONAL COMMITMENT
The teacher candidate who demonstrates commitment to the profession:
Appears well‑groomed and dresses consistently according to accepted standards.
Shows evidence of enthusiasm for teaching.
Can be depended upon to carry out responsibilities promptly and accurately.
Sets a good example in the use of communication skills:  spelling, handwriting, grammatical usage, and speech.
Participates in professional growth activities.
Understands and applies knowledge of school law at school and in the community.

RELATIONSHIP WITH ADULTS
The teacher candidate who demonstrates skill in adult relationships:
Demonstrates positive attitudes toward and works cooperatively with staff, parents, and community members.
Designs activities to involve parents in the learning process.
Takes initiative in establishing positive relationships with other staff members.
[bookmark: _Toc184447900]Discusses differences of opinion in an objective manner.

ACADEMIC COMPETENCE
The teacher candidate who demonstrates knowledge of subject matter has:
Breadth of knowledge in subject areas.
General knowledge outside of subject area or is willing to pursue such knowledge.
Knowledge of current educational methodologies and technologies.





PLANNING AND INSTRUCTION
The teacher candidate demonstrates skill in planning and instruction:

Planning

Ensures that lesson plans and presentations include measurable objectives, procedures, and assessment in terms of desired outcomes.
Designs and selects activities and materials that fit the learning needs of all students in order for them to meet the learning objectives.
Realistically estimates time needed for various activities.
Assembles materials and equipment prior to the time of use.
Incorporates learning techniques that actively involve students.
Analyzes reading difficulties and uses a variety of reading strategies.
Motivates students for extended reading and enrichment.
Designs integrated lessons where appropriate. 
Designs teaching plans that accommodate learning styles of individual students, including culturally diverse, special education, remedial and gifted.
Incorporates higher-order thinking skills regularly and appropriately.
Uses home and community resources to enhance the school program.

Instruction
The teacher candidate who demonstrates skill in designing instruction to meet the need of all students:
Uses motivating technique(s) and understanding of students to create interest.
Uses higher-level questioning techniques to encourage reflective thinking.
Incorporates various modalities to accommodate different learning styles:  oral, aural, visual, kinesthetic.
Uses student’s prior knowledge, related ideas, and experiences to make connections to new learning. 
Informs and clarifies learning objectives of lesson with students.
Gives explanations and directions that students understand.
Makes in-class and homework assignments that are relevant and of reasonable length and difficulty.
Changes instructional pace or activity to accommodate individual differences.
Encourages every student to participate in learning activities.
Provides opportunity for students to apply facts or skills that have been presented.
Uses classroom time effectively to maximize student learning.
Summarizes highlights of the lesson.
Helps students understand the values, life styles, history, and contributions of various identifiable subgroups of society, including the impact of prejudice and discrimination on interpersonal relations.
Meets the needs of exceptional students (gifted, bilingual, etc.), by making referrals when appropriate for formal assessment, using appropriate methods and materials, and adapting the regular curriculum for such students.
Uses flexible grouping techniques based on sound educational and psychological criteria.
Teaches using alternative methods of instruction.
Uses audio-visual materials, the computer, and other technological developments for instruction.
Uses materials and equipment effectively.





MANAGEMENT AND DISCIPLINE
The teacher candidate who demonstrates skill in developing classroom climate and managing the learning environment:
Develops appropriate strategies for preventing problems.
Maintains a positive affective environment.
Uses a variety of personalized approval responses promoting a positive self‑image.
Establishes clear parameters for student conduct and makes expectations known.
Supervises work, transitions, and study in an effective manner.
Deals with inappropriate behavior promptly and constructively, in accordance with school and classroom policies and procedures.
Changes instructional pace or activity to accommodate individual differences.
Gives explanations and directions that students understand.
Assists students toward self-discipline and acceptable standards of student behavior.
Attends to room appearance, student comfort, and safety factors.

ASSESSMENT
The teacher candidate who demonstrates skill in assessing student achievement:
Uses valid and reliable evaluation procedures.
Identifies and re-teaches material not grasped by students during the initial presentation.
Encourages student self‑evaluation based on established criteria.
Bases evaluation/assessment on established goals and objectives.
Demonstrates knowledge of content-area and identifies and accommodates all student needs.
Evaluates instructional effectiveness.
Evaluates student performance in all subject areas.
Records evidence of student learning.
[bookmark: _Toc184447905][bookmark: _Toc268256458]


THE ROLE OF THE TEACHER CANDIDATE
During Practicum Quarter 1 Early Childhood, Elementary and Secondary

Early Childhood Education (ECE)
	EDUC 451
Be in the placement classroom 9+ hours per week in classroom
4 Teaching Experiences

	EDUC 386D 
Be in the placement classroom 3 hours per week in classroom 
Teach 4+ lessons 



Elementary (There may be added courses if candidate is also seeking a literacy endorsement.)
EDUC 386A/ Humanities Block
Be in the placement classroom 9+ hours per week 
Teach 6+ lessons:  3 small group or co-teach/3 whole group
Secondary
EDUC 386A
Be in the placement classroom 9+ hours per week 
Teach 6+ lessons:  3 small group or co-teach/3 whole group

During Practicum Quarter 2 and 3 ECE and Elementary; Practicum Quarter 2 Secondary

ECE
	EDUC 464 
Be in the placement classroom 9+ hours per week
4 Teaching Experiences
	EDUC 386E
9+ hours per week 
Teach 8+ lessons



Elementary
	EDUC 386B/STEM Block Quarter 2
Be in the placement classroom 9+ hours per week 
Teach 6+ lessons 
	EDUC 427 Quarter 3
9+ hours per week 
Teach 9+ lessons



Secondary
	EDUC 386B & 427 Quarter 2
18+ hours per week 
Teach 12+ lessons 




During Full Time Student Teaching:  Quarter 4 for ECE and Elementary; Quarter 3 for Secondary 
Know and follow all school policies.
Notify your mentor teacher and university supervisor if you are going to be absent.
Be punctual in meeting all appointments.
Meet your professional obligations without asking to be excused for any reason.  Student teaching must always come first. A minimum of 11 weeks of uninterrupted experience during your second quarter of full-time student teaching is required.
Report for work at least one‑half hour before school begins and remain at school at least one‑half hour after students have been dismissed for the day, or as arranged.  Many teachers do work longer before and after school.
Be available before and after school for conferences, discussion, and assistance from the mentor teacher.
Attend faculty meetings and all other professional meetings conducted by the school system, the school, or other professional groups.
Attend school functions such as club meetings, plays, concerts, dances, athletic events, PTA meetings, open house programs, etc. You should participate in the planning and supervision of such events whenever possible.
Prepare and provide all teaching plans for the mentor teacher(s) far enough in advance so that they may be reviewed and evaluated.
Develop an understanding of the grading procedures of the school and mentor teacher and consult with the mentor teacher regarding grades you plan to assign.
Expect to be evaluated on creativity and willingness to go "above and beyond" the minimum requirements. 
Attempt to innovate (with the mentor teacher's approval).
Meet regularly with the EWU supervisor to discuss professional growth.
Take the initiative to seek the help of the mentor teacher(s), counselors, administrators, or EWU supervisor if a problem seems to be developing. Let people know before it becomes a crisis.
Engage often in reflective thinking and self‑evaluation: your feelings, what went well, what failed, what you want to remember and what you would do differently.
Maintain good health and energy levels. Your personal outside activities should be kept to a minimum during the student teaching experience.
Learn from feedback from teachers, principal, and supervisor and accept constructive criticism.
[bookmark: _Toc184447906]Be sensitive to what is appropriate dress for your student teaching situation. Although there is no dress code, a well‑groomed appearance will contribute to your success.
Students are not allowed to take additional course work during student teaching.
[bookmark: _Toc268256459]TEACHER CANDIDATE SCHEDULE OF RESPONSIBILITIES

[bookmark: _Toc184447909]Each full-time student teaching situation is unique and must, therefore, be treated individually. The following is an approximate schedule. While the time frame may vary with each situation, the activities the candidates engage in must be clinical.  That is, they must include planning, instruction and reflection.  Full preparation and teaching responsibility is required for a minimum of five consecutive weeks in the traditional model and for a minimum of two weeks in the coteaching model, with additional teaching time determined, as necessary, by the mentor teacher and EWU supervisor. The assumption of teaching responsibilities varies from elementary to secondary.
BEFORE FULL-TIME STUDENT TEACHING BEGINS:
Elementary:
There are several alternative procedures that may be used. When phasing‑in (weeks 3‑4) or phasing‑out (weeks 10‑11), teachers may want to alternate, assuming classes either by content and skill subjects or by morning and afternoon preparations.
[bookmark: _Toc184447908]Secondary:
Students should be assigned to classes in both their major and minor preparations, if possible. However, it is recommended that the candidate not be responsible to more than three mentor teachers or be assigned more than three preparations. Secondary teaching assignments should be determined on an individual basis by the mentor teacher, candidate and field supervisor. 
All Practicum and Student Teachers will:
Meet the principal (or building coordinator) and confer with the mentor teacher as early as possible after the teaching assignment has been made and go over the relevant parts of the Student Teaching Handbook.
Visit the school and locate the school facilities you will be using‑‑library, textbook room, audio/visual supply room, workroom, cafeteria, etc.
Obtain a faculty handbook, student handbook, and/or substitute's handbook and review administrative regulations and routines.
Review the districts required curriculum to be taught.
Check out textbooks and other teaching materials.
Keep a record of their time on the Teacher Candidate Placement Timesheet.

SUGGESTED SCHEDULE (TRADITIONAL MODEL) FOR FULL TIME STUDENT TEACHERS

[bookmark: _Toc184447910]Phase One (Weeks 1‑2)
Full time student teachers will:
Provide all lessons plans to your Field Supervisor the week prior to being taught.  This continues throughout your student teaching experience.
Begin to acquire a thorough understanding of the students in all your classes, including individual interests.  
With the mentor teacher, plan a schedule in which you will assume the responsibility for the class/classes; time/activities working with culturally diverse and exceptional students; and when your complete responsibility begins.
Become acquainted with the total school program. Schedule appointments to meet with the principal, vice‑principal (if applicable), counselor(s), other teachers, and secretarial staff.
Check attendance, collect materials, and make announcements.
Carefully observe the mentor teacher(s), paying close attention to teaching style and classroom procedures and management. In elementary, if possible, observe one grade above and one grade below the student teaching assignment.
Observe behavior patterns and study student records. Build an overview of each student's total participation in the classroom.
Become familiar with the needs of exceptional children in the classroom (including minorities, special education, gifted, etc.) and the programs that have been developed for them in the building and in the district.
Schedule a minimum of three days working with Special Education teachers or complete the Guidelines for Special Education Experience. (See SPED OPTION 1 or 2)
Discuss classroom management and establish a discipline plan that is workable, yet compatible with the mentor teacher and the school rules.
Become familiar with student work by checking papers and other work.
Assist in assembling teaching materials.
Begin short-term and long‑term planning.
Cooperate in the supervision of students.
Assist with study groups and work with individual students.
Observe the teaching/learning act.

[bookmark: _Toc184447911]Phase Two (Weeks 3‑4)
Assume additional teaching responsibilities.
Plan class work with the teacher, phasing into presenting self‑developed lesson plans.
Check student assignments.
Participate in various aspects of the total school program.
[bookmark: _Toc184447912]
Phase Three (Weeks 5‑9)
Assume entire responsibility of the class(es).
Participate in mid‑term evaluations.
Arrange for the principal (or designated administrator) to observe at least once during the full‑time teaching period.

[bookmark: _Toc184447913]Phase Four (Weeks 10‑11)
Phase out of all teaching responsibilities.
Plan to finish any units before phasing out of teaching responsibilities. It is desirable during this phase to again observe the mentor teacher.
Make arrangements to observe other classes once the phase‑out period begins. Observations should be made in classes other than those assigned, including observations in other schools and in other subject areas.
Participate in the final evaluation.
Submit required evidence of successful student teaching to EWU supervisor.
Submit Teacher Performance Assessment to appropriate authority for scoring.
Special Education Observation Sign-Off
[bookmark: _Toc184447914]Pre-service Professional Growth Plan
[bookmark: _Toc268256460]THE ROLE OF THE MENTOR TEACHER

Of primary importance is the fact that the Washington Administration Code requires that the mentor teacher must have a minimum of three years’ teaching experience.
The mentor teacher plays a vital role in teacher education, providing a model of professional expertise, as well as the daily guidance and support. It is, therefore, important that the mentor teacher be always available for observation or consultations and share the characteristics which successful candidates have found to be most helpful:
[bookmark: _Toc184447917]MENTOR TEACHER QUALIFICATIONS:
1. Are fully certified school personnel and have a minimum of three years successful full-time teaching experience per  WAC 181-78A-264 (C) Standard 4, Clinical Practice.
2. Trained in coaching and/or mentoring adults or is willing to complete the university-provided on-line mentoring module (in development).
3. Identified as instructional leaders, are willing and capable of mentoring teacher candidates.
4. Hold certification for the area in which they are teaching (i.e., have highly qualified designation) and in which the candidate will be endorsed and assigned.
5. Exemplify excellence in teaching by demonstrating a positive impact on student learning.
6. Interested in supervising pre-service candidates as part of their responsibility to the profession.
7. Strong communicator and can work as an effective team member with the administration and University supervisor.
8. Knowledgeable of current best practices.
9. Committed to spending time with the candidate in planning and evaluation.
10. Sensitive to, and appreciative of, all children’s exceptionalities and ethnic, cultural, and language diversities.
11. Sensitive to the needs of a beginning teacher, such as the need to experiment with teaching techniques suggested in University courses and/or by the FS.

MENTOR TEACHER RESPONSIBILITIES AND DUTIES:
1. Become familiar with requirements through review of Student Teaching Handbook. 
2. If without mentoring/coaching training, take the university-provided mentor/coach training.
3. Accept the candidate as a professional colleague.
4. Introduce the candidate to students as a professional member of the classroom teaching team.
5. Acquaint the candidate with appropriate school and district policies and procedures, school personnel, materials, resources, and programs.
6. Schedule regular weekly mentoring/coaching time with candidate.
7. Engage in specific and planned teaching activities with the candidate.
8. Review candidate’s daily lesson plans.
9. Participate in evaluating the candidate’s progress with Field Supervisor through completion of the mid-term and final evaluations.
10. Contact Field Supervisor and/or Office of Field Experience Director with concerns, questions, changes, etc.
11. Collaborate with candidate and Field Supervisor in the establishment of a schedule for expanding teaching responsibilities.
12. Encourage the candidate to be creative and try new strategies; recognize that the candidate may need to organize the teaching/learning within the classroom in a different manner.
13. Be prepared to provide time for the candidate to be left in complete charge of the classroom.
14. Toward the end of the internship, provide candidate with opportunities to observe other classrooms. 
15. Are reviewed annually by faculty on their effectiveness of mentor preparation and communication.


MENTOR TEACHER SCHEDULE OF RESPONSIBILITIES
While the time frame may vary in each situation, the following is an approximate schedule of activities which prepares the candidate for full teaching responsibilities. While the time frame may vary with each situation, the activities the candidates engage in must be clinical.  That is, they must include planning, instruction and reflection.  The full‑time teaching period is a minimum of five consecutive weeks and additional time is highly recommended.
[bookmark: _Toc184447918]Elementary:
[bookmark: _Toc184447919]There are several alternative procedures that may be used when phasing‑in (weeks 3‑4) or phasing‑out (weeks 10‑11). Teachers may want to alternate assuming classes either by content and skill subjects or by morning or afternoon preparations.
[bookmark: _Toc184447920]Secondary:
Students should be assigned to classes in both their major and minor preparations, if possible. However, it is recommended that the candidate not be responsible to more than three mentor teachers or be assigned more than three preparations. Secondary teaching assignments should be determined on an individual basis by the mentor teacher, candidate, and field supervisor. 

PHASE ONE (weeks 1‑2)
Acquaint yourself with your duties, the teacher candidate, and the candidate’s relationship with the class and school:
Read the Student Teaching Handbook.
Carefully examine the student teacher's personal information sheet.
Discuss EWU's teaching program with the university supervisor.
Create an atmosphere of acceptance by the students. Introduce the student teacher, explaining student teaching options to the class.
Introduce the candidate to building personnel and support involvement in school activities.
Accept the candidate as a co‑worker.
Describe the teaching procedures of the school, policies concerning use of library, cafeteria, and procedures relating to discipline and emergency situations.
Provide information about procedures for securing materials and equipment.
Arrange for candidate’s observations in other classrooms (in elementary, one grade above and below to put the classroom work into context).
Help the candidate become involved in at least one extra‑curricular activity or project.
Inform student teacher of students' rights.
Provide seating plan and time schedules, block plan book, district policies and procedures, school handbooks, curriculum outline, textbooks, and teaching materials.
Explain grading procedures.
Discuss classroom management and discipline procedures.

[bookmark: _Toc184447921][bookmark: _Toc184450064]


Prepare the teacher candidate for teaching by providing opportunities to:
Attend staff meetings, planning sessions and professional association meetings.
Obtain professional literature.
Develop a personal philosophy of education.
Plan and develop weekly and daily lesson plans.
Work with individuals and small groups.
Assist in creating, assembling, or selecting materials.
Prepare bulletin boards or displays.
Mark tests and check papers.
Give assignments, explanations, and directions.
Observe parent‑teacher conferences.
Conduct short activities and/or periods of instruction.
[bookmark: _Toc184447922][bookmark: _Toc184450065]Cooperate in the supervision of students.

When full-time student teaching begins:
· Plan lessons with the candidate.
· Observe without disturbing the learning situation.
· Offer positive and negative feedback in absolute privacy.
· Offer suggestions in a spirit of helpfulness.
· Respect individuality.
· Discuss classroom management, but allow the candidate to handle his/her own discipline problems.

[bookmark: _Toc184447923]Phase Two (Weeks 3‑4)
· Continue to assist in lesson planning.
· Review teacher candidate developed lesson plans at least one day before a lesson is taught, but preferably the week before.
· Increase the candidate’s teaching responsibilities.
· Observe teaching and confer with the candidate frequently.
· Assist the candidate in self‑evaluation.
· Notify university supervisor of any problems.

[bookmark: _Toc184447924]Phase Three (Weeks 5‑9)
· Assist the teacher candidate to assume full teaching responsibility, including all phases of classroom management and make certain that students understand the transition of authority.
· Decrease time observing the candidate.
· Be available for regular collaboration and consultation.
· Evaluate performance by using the criteria established in the program objectives and participate in the mid-term conference with the candidate and the EWU supervisor.

[bookmark: _Toc184447925]Phase Four (Weeks 10-11)
· Begin transition by having the teacher candidate complete any unfinished units.
· Allow the candidate to observe your lessons again.
· Assist the candidate in making arrangements for observations in other classes and in other schools. (Visitations to other schools should be confined to the last week during the fall and winter quarters and should not be made after May 31, spring quarter.)
· Prepare the final recommendation.
· [bookmark: _Toc184447926]Meet with the university supervisor for the final consultation.
[bookmark: _Toc268256461]THE ROLE OF THE UNIVERSITY FIELD SUPERVISOR

[bookmark: _Toc184447928]University Field Supervisor Qualifications: 

1. Experience in the appropriate educational field.
2. M.Ed. in Education or Master’s degree in a related field.
3. Experience supervising and/or evaluating peers or candidates in the field, and/or instructional coaching with adult learners.
4. Experience and/or education which demonstrates knowledge of data-driven instruction, best practices, positive impact on P-12 student learning 
5. Ability to objectively evaluate and observe candidate on a regular basis throughout the experience.

University Field Supervisor Responsibilities and Duties:

1. Comply with all district standards, policies, and regulations.
2. Meet with the CT and candidate to clarify roles, responsibilities, evaluation forms, etc.
3. Discuss continuum of increased responsibility for teaching and planning with CT and candidate to map out initial timeline.
4. Observe/conference with candidate for practicum experiences per assigned number of observations, and for student teacher experience weekly.
5. Review candidate teaching plans and long-range planning.
6. Evaluate and mentor education candidates in the field using criteria based on best practices.
7. Provide candidate with valuable feedback in enhancing their professional practice, identify goals for improvement, and provide resources as needed.
8. Support education candidates in providing instruction that aligns with state standards and meets students' needs.
9. Coordinate completion of mid-term and final evaluations (completed in collaboration with CT). 
10. Support candidate and CT in completion of Teacher Performance Assessment.
11. Keep the Office of Field Experience (OFE) Director informed of any concerns regarding the candidate.
12. Maintain current Washington State Patrol background clearance facilitated through Eastern Washington University.
13. Maintain regular and effective communication with colleagues, candidates, administration, and participating teachers.
14. Submit all paperwork to OFE in a timely fashion.
[bookmark: _Toc268256462]


[bookmark: _Toc184447929]UNIVERSITY FIELD SUPERVISOR SCHEDULE OF RESPONSIBILITIES

When full-time student teaching begins:
END OF EDUC 427 (GENERAL STUDENT TEACHING) AND PHASE ONE (Weeks 1-2)
· Meet with mentor teachers to review the Student Teaching Handbook, mid-term conference/evaluation form, discuss teacher candidate’s expectations and plan the full-time student teaching experience (Orientation conference).
· Meet administrators and discuss role expectations.
· Pick up a copy of the school timetable.
· List names and addresses of all mentor teachers for student teaching office.
[bookmark: _Toc184447930]


PHASES TWO AND THREE (Weeks 3‑9)
· Offer guidance, effective supervision, and constructive suggestions on the techniques of teaching.
· Help the candidate define problems and establish goals.
· Provide oral and written feedback to candidates.

[bookmark: _Toc184447931]PHASE FOUR (Weeks 10‑11)
· Continue weekly contact with candidate and mentor teacher.
· Distribute and prepare final evaluations/recommendations to review recommendations.
· Schedule final evaluation conference with mentor teachers and candidates.
· Conduct final conference/evaluation with the candidate and mentor teacher. Complete, date and sign final evaluation form, noting strengths and areas of improvement needed prior to completion of student teaching.
· Collect and sign all required student teaching documentation from candidates, mentor teachers, and administrators. 

[bookmark: _Toc184447932]




[bookmark: _Toc268256463]THE ROLE OF THE PRINCIPAL/BUILDING COORDINATOR

· Select the most effective mentor teacher(s) according to the guidelines for the mentor teacher 
· Appropriately place teacher candidates and supply copies of their information sheets to mentor teachers.
· Welcome and orient candidates, ensuring that each is cognizant of established school and district policies, regulations, and rules.
· Introduce candidates to building personnel with an aim of involving the intern socially and professionally in the school.
· Time permitting, observe candidates on both a formal and informal basis. 
· Encourage candidates to observe in various rooms and to participate fully in school activities.
· Serve in a liaison capacity with EWU, as necessary.
· Assist the university supervisor in resolving any problems which may arise.
· Advise the university staff of placement school concerns, needs, and expectations.














CO-TEACHING ROLES AND TIMELINE
 
The following is a tentative schedule for district and or mentor teachers that either choose or require using the Co-Teach Model for student teaching. The schedule is intended as a guide only. The timeline for full implementation of the Co-Teaching Model will be determined by the mentor teacher based on the progress of the teacher candidate.

	Week

	Mentor Role

	Candidate Role

	
Week 1
	· Sole planner 
· Shares curriculum and lesson plans 
· Planning is made explicit 
· Use various approaches to co-teaching to engage the teacher candidate.
	· Observes and supports individuals and small groups; 
· Reviews grading and attendance policies 


	

Week 2
	· Continue with week one 
· Share and familiarize candidate with administrative tasks
	· Continue with week one
· Become familiar with and engaged in class administrative tasks

	

Weeks 3
	· Gives some planning duties to the teacher candidate 
· Reviews all lessons with feedback. 
· Consults with teacher candidate and engages in instruction
·  Gives the teacher candidate some solo teaching responsibilities.

	· Begins planning activities and mini lessons including co-teaching strategies.

	

Weeks 4-9
	· Provides mentoring and support as the teacher candidate assumes full responsibility for planning, instruction and assessment.



	· Takes lead in planning, and begins to take over additional responsibilities; Co-teaching strategies and solo teaching opportunities are scheduled throughout.  

	



Weeks 
10-11
	
· Consults with teacher candidate
· Engages in classroom instruction
· Begins to take back responsibility for planning, instruction, and assessment
· Resumes primary role
	
· Transitions duties back to mentor
· Some solo teaching continues





CO-TEACHING STRATEGY DEFINITIONS/EXAMPLES

One Teach, One Observe
One teacher has primary responsibility while the other gathers specific observational information on students or the (instructing) teacher. The key to this strategy is to focus the observation – where the teacher doing the observation is observing specific behaviors.
Example: One teacher can observe students for their understanding of directions while the other leads.

One Teach, One Assist
An extension of One Teach, One Observe. One teacher has primary instructional responsibility while the other assists students with their work, monitors behaviors, or corrects assignments.
Example: While one teacher has the instructional lead, the person assisting can be the “voice” for the students when they don’t understand or are having difficulties.

Station Teaching
The co-teaching pair divides the instructional content into parts – Each teacher instructs one of the groups, groups then rotate or spend a designated amount of time at each station – often an independent station will be used along with the teacher led stations.
Example: One teacher might lead a station where the students play a money math game and the other teacher could have a mock store where the students purchase items and make change.

Parallel Teaching
Each teacher instructs half the students. The two teachers are addressing the same instructional material and presenting the material using the same teaching strategy. The greatest benefit to this approach is the reduction of student to teacher ratio.
Example: Both teachers are leading a question and answer discussion on specific current events and the impact they have on our economy.

Supplemental Teaching
This strategy allows one teacher to work with students at their expected grade level, while the other teacher works with those students who need the information and/or materials re-taught, extended or remediated.
Example: One teacher may work with students who need re-teaching of a concept while the other teacher works with the rest of the students on enrichment

Alternative (Differentiated)
Alternative teaching strategies provide two different approaches to teaching the same information. The learning outcome is the same for all students; however, the avenue for getting there is different.
Example: One instructor may lead a group in predicting prior to reading by looking at the
cover of the book and the illustrations, etc. The other instructor accomplishes the same outcome but with his/her group, the students predict by connecting the items pulled out of the bag with the story.

Team Teaching
Well planned, team taught lessons, exhibit an invisible flow of instruction with no prescribed division of authority. Using a team-teaching strategy, both teachers are actively involved in the lesson. From a students’ perspective, there is no clearly defined leader – as both teachers share the instruction, are free to interject information, and available to assist students and answer questions.
Example: Both instructors can share the reading of a story or text so that the students are hearing two    voices.



Solo Teaching
The teacher candidate is the lead planner and teacher for the lesson. The lesson is designed specifically for only one teacher.
Example: The teacher candidate is being observed by the university supervisor for classroom management skills or how he/she specifically engages students in questioning techniques to facilitate a conversation.


The strategies are not hierarchical – they can be used in any order and/or combined to best meet the needs of the students in the classroom.
Adapted from St. Cloud State University, Teacher Quality Enhancement Center, 2009:
Research funded by a US Department of Education, Teacher Quality Enhancement Grant
[bookmark: _Toc184447933]PRACTICUM/STUDENT TEACHING ASSESSMENT AND REQUIREMENTS

Eastern Washington University field supervisors will collect evidence of practice during scheduled and/or unscheduled visits to the candidate’s classroom. Observation Forms will provide documentation for recommendations. The following assessments and evaluation instruments will be collected by the EWU Field Supervisor and submitted for certification:
To be completed during Elementary 386A and 386B, and Secondary 386A
· Observations and Feedback 
· Teacher Candidate Placement Timesheet submitted by candidate; verified by mentor
· [bookmark: _Hlk86317922]End-of-Quarter Summative Assessment completed by Teacher Candidate and Mentor Teacher.  We ask that candidate and mentor complete this together, as separate documents but with discussion on growth areas for candidate.

To be completed during EDUC 427: General Student Teaching
· [bookmark: _Hlk86317816]Observations and Feedback
· Teacher Candidate Placement Timesheet submitted by candidate; verified by mentor
· [bookmark: _Toc236034130][bookmark: _Toc268256465]End-of-Quarter Summative Assessment completed by Teacher Candidate and Mentor Teacher.  We ask that candidate and mentor complete this together, as separate documents but with discussion on growth areas for candidate.

To be completed during EDUC 423/426: Full-time Student Teaching
· Observations and Feedback
· Teacher Candidate Placement Timesheet submitted by candidate; verified by mentor
· Pre- service Professional Growth Plan (PGP)
· Special Education Experience Option 1, 2, or 3
· INTASC Standards 3/7/8 assignment
· End-of-Quarter Summative Assessment completed by Teacher Candidate, Mentor Teacher, and Field Supervisor; growth and goals will also be discussed at the Final Meeting.
· EWU Field Supervisor and mentor teacher letters of recommendation

OBSERVATION PROCEDURES
The university supervisor will conduct formal observations during each quarter. Candidates are required to submit lesson plans in the approved Education lesson plan format for review prior to each scheduled observation. The field supervisor may make additional scheduled and/or unscheduled observations. The university supervisor will arrange for consultation immediately following the observation or, if the candidate is not available, will set up a time with the candidate for debriefing.  Mentor teachers are always encouraged to share their thought with the field supervisor after each observation and if time allows, the mentor is encouraged to participate in the debrief. 
[bookmark: _Toc236034131][bookmark: _Toc268256466]STUDENT TEACHING END OF QUARTER SUMMATIVE ASSESSMENT
Evidence of completion of competencies in meeting standards will be collected throughout the student teaching experience. The purpose of the mid-quarter conference is to discuss the candidate’s strengths and areas in need of improvement while there is still time to make adjustments and set completion goals.  It should be scheduled at the convenience of the mentor teacher.
[bookmark: _Toc236034132][bookmark: _Toc268256467] At the elementary level, the evaluative conference will be held with the candidate, the mentor teacher, and the supervisor in attendance. At the secondary level, the university supervisor should schedule a time when as many of the mentor teachers as possible can evaluate the candidate's progress. Minimally, it is desirable to include the candidate, the university supervisor, and the mentor teacher(s) working with the candidate the majority of the time during the school day. The teacher candidate, mentor teacher, and supervisor complete this evaluation prior to the scheduled conferences. Recommendations for improvement and general timelines will be set at the midterm conference.

TEACHER/SUPERVISOR RECOMMENDATIONS
[bookmark: _Toc268256475]Recommendation forms are given to the mentor teachers during orientation.   Recommendations done at the conclusion of student teaching by mentor teacher and supervisor are non-confidential. A time should be scheduled whereby the mentor teacher, the university supervisor, and the candidate can meet to review the final evaluation, complete recommendations and sign the mid-term/final evaluation form. Following the meeting, the university supervisor will collect all required paperwork and forms to submit to the Student Teaching. 

FINAL LETTERS OF RECOMMENDATION
Mentor teachers and EWU Field Supervisors will submit a final evaluation in the form of a Letter of Recommendation. The Letters of Recommendation will be given to the candidate and the field supervisor.  The Final Recommendations are non-confidential and should be given to the candidate. It is important to note that the Letters of Recommendation will be read by possible employers of the candidate.  Please make sure to use official school letterhead when writing your letter.
Certificates cannot be issued until final recommendations are on file in the School of Education.

FINAL RECOMMENDATION LETTER GUIDELINES

Purpose
The Mentor teacher recommendation letter serves the following two functions:
· A final written narrative evaluation for the student teaching experience.
· A letter of recommendation for the candidate's Placement File. 

Surveys have shown that letters of recommendation are second in importance to personal interviews in determining who is hired for most teaching positions; however, interviews may or may not be given due to a poorly written, lukewarm, or negative letter of recommendation. Your final evaluation may play a significant role in the candidate's future. Experience indicates that candid, specific statements best serve the interests of the student and the employer.

Procedures
1. The final form should be typed and signed in ink. It is recommended you print the letter of recommendation on your school or district stationery. The recommendations should be prepared and ready for sharing during the final conference.
2. Following the final conference, the University Supervisor will submit the letter of recommendation and all other required forms to the Office of Field Experiences. Recommendation letters will be forwarded to the Educational Placement Office. Copies can be made and kept for your files.
Suggested Techniques for Writing Recommendations

1. Identify the candidate’s strongest characteristics and cite specific examples that will support your viewpoint. Each example should be representative of the candidate’s entire performance and not based solely on an isolated incident.
2. If there are significant weaknesses that a prospective employer should know, mention them and note any progress toward improvement that has been made.
3. The teacher candidate has worked many hours earning this recommendation. If possible, limit your remarks to one page; however, the recommendation should be of sufficient length to adequately cover the important aspects of the student teaching experience.


Specific Writing Tips

1. It is appropriate and advisable when recommending an outstanding candidate to begin the letter with a statement reflecting the candidate's excellence.
2. When referring to the student teacher, it is appropriate to use either titles such as Ms. Jones, or Mr. Brown, or their first name; however, be consistent by using the same reference throughout the recommendation. Avoid information that would indicate the individual's race, religion, nationality, age, marital status, or disability.
3. Note the characteristics of the experience. Include information such as:
· grade level, school, school district
· number of students
· length of assignment
· classroom organization (e.g., self-contained, departmentalized)
· diversity of populations (cultural, academic)
4. Discuss overall strengths and weaknesses of the candidate as well as special talents or accomplishments.
5. Avoid extreme statements unless they can be supported without reservation.
6. Characterize the candidate’s total experience rather than focusing on an isolated incident.
7. Refrain from commenting about problems that have been alleviated by the end of the experience.
8. Evaluate the candidate in terms of his/her effectiveness rather than in terms of your personal style.
9. Include statements regarding the candidate’s potential for employment substantiating your prediction with evidence of past performance.
10. A statement such as, "If you would like additional information regarding this candidate, please feel free to contact me," allows the interviewer an opportunity to obtain more specific information.
11. Limit the letter of recommendation to a one-page narrative.

MENTOR TEACHER
LETTER OF RECOMMENDATION
INSTRUCTIONS
· Use official letterhead whenever possible
· Ensure the student teacher’s name is easy for interviewers to locate
· Include in the body of the letter the following elements:
· An introduction of yourself, your position, and your role with the student teacher
· The school name and district if not specifically implied on the letterhead
· The grade level and/or subject areas taught by the student teacher
· Student teaching start and end dates
· Run the spelling and grammar checker
· Remember to sign and date the letter

       January 14, 2021

North Elementary School
123 Main Street
Spokane, WA  99201

Re:  Jane Smith

To Whom It May Concern:

My name is George Jones and I have been a second-grade teacher at North Elementary School for the last ten years.  Ms. Smith student taught in my class during the spring of 2020.  Of her many pleasant personal qualities, Ms. Smith presents a neat and attractive appearance, a pleasant personality and a good sense of humor.  She gets along well with children and adults.  She is enthusiastic about teaching and has a caring attitude for children.  She attended PTA and faculty meetings and maintained very cordial social relationships with staff members.

In regard to preparation and instructional strategies, Ms. Smith had her plans and materials prepared in advance throughout the quarter.  She did a good job of organizing the classroom and of dealing with the daily routine.  She spent extra time in preparing lessons that were well planned and included many supplementary activities which helped motivate pupils.  Board work, bulletin boards, art projects, and other creative projects all enhanced the total learning environment.SAMPLE


Ms. Smith used a variety of teaching strategies and presented relevant content.  Her creativity was evident from the lessons she prepared which involved everyone in the learning process.  She showed flexibility and resourcefulness by adapting lessons to unexpected interruptions and applied knowledge gained from previous teaching/learning experiences.  Appropriate learning activities were developed through knowledge of individual differences and ability levels.  Provisions were made for continuity by using effective review procedures and previewing future lessons.

Leadership and maintaining control seemed to come naturally for Jane.  She demonstrated no trouble with classroom management.  She identified and dealt with inappropriate behavior in an efficient manner and students respected her authority.

Ms. Smith aligned her assessment strategies with student outcomes and documented student learning by recording knowledge and skills acquired.  Students were involved in rubric development or made aware of assessment criteria and engaged in self-evaluation accordingly.

In my opinion, Ms. Smith demonstrated a commitment to teaching throughout her successful experience.  She was reliable and accepted responsibility for her actions.  She should be an excellent first-year teacher and should continue to grow professionally.

It is my professional judgment that Ms. Smith will become an excellent teacher.  I recommend her highly and without reservation for any elementary teaching position.

Sincerely, 

George Jones 
Mentor Teacher




[image: Logo_Horizontal_4-Color]


STUDENT TEACHING SUPERVISOR
LETTER OF RECOMMENDATION


Date:    JUNE 4, 2019		Candidate Name:    John Williams	

School:    North High School		District:    North District	

Grade Level / Subject Area:    Chemistry/Science		Student Teaching Dates:    Spring 2012	

Description of Assignment
Teaching Chemistry and Physical Science at North High School.

Evaluation
As his university supervisor, I observed Mr. Williams throughout his student teaching experience.  .  following is my evaluation of his performance.

Preparation/Instructional Strategies
Mr. Williams worked diligently to present well-planned and sequenced lessons appropriate to the majority of students in his classes. He provided logical and orderly explanations, with regular opportunities for guided practice and checked for understanding.  He continues to grow in developing strategies to reach the diverse needs of indivudal students at their varying levels of instruction.  Mr. Williams's presentations held up well under the pressure of coaching varsity football while doing full-time student teaching under two mentor teachers in two separate subject areas.SAMPLE


In the classroom Mr. Williams's expertise in the areas of physics and chemistry was very strong.  He possesses a strong understanding of the subject matter and communicates it well to the students.  He holds students accountable for learning as well as for appropriate behavior.

Classroom Management/Discipline
Mr. Williams is a confident, imposing figure in the classroom.  He effectively uses modulation of voice, body language, proximity and silence to control discipline in the classroom.  Since Mr. Williams effectively and clearly presents his expectations for students' behavior and follows through consistently, discipline action is rarely necessary.  Instead, he concentrates more on positive reinforcement, fairness, and tolerance.

Personal Qualities
Mr. Williams is a trustworthly, diligent, hardworking person who is committed to teaching.  He has proven himself a cooperative team player who works well with colleagues and students in both academics and athletics.

Recommendation
I recommend Mr. Williams with confidence as a skilled teacher.

Sincerely,


Mary Doe
EWU Student Teaching Supervisor




EWU Lesson Plan Template
[image: ]

[bookmark: _Toc184538793][bookmark: _Toc184538845]PROFESSIONAL GROWTH PLAN (PGP)
Residency Teacher Candidate
Professional Growth Planning is a career-long habit of practice that begins in an educator preparation program and extends throughout one’s career. It is used as a method to plan personalized learning integrated with that of our colleagues and the needs of students in a school. The process of annual professional growth planning is now used to renew a certificate in Washington. 
The Professional Growth Plan (PGP) is a reflective, living document that incorporates individual performance-based goals aligned with department and professional teaching standards. All candidates applying for a Washington State teaching certificate will develop a PGP. Candidates focus upon professional growth and revise the document during student teaching.
Before the conclusion of student teaching, candidates target a criterion for which they believe professional development is needed to improve student learning, then propose growth activities and resources they might use to accomplish their learning.
This document is intended to be a work-in-progress for candidates to adapt and change as they grow as professionals in their professional practice. Mentor teachers are allowed to assist their candidate in thinking through areas in which the candidate may need growth.
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[bookmark: SPECIAL]
Special Education Experience												
For Regular Education
Student Teachers
SPECIAL EDUCATION EXPERIENCE REQUIREMENTS

[bookmark: _Toc184448033][bookmark: _Toc268256481]Teacher candidates are required to demonstrate certain knowledge and skills regarding special education programs and their students.  Candidates may choose to complete Option 1 or Option 2 to demonstrate completion of the Special Education Experience requirement.  Mentor teachers will be asked to make arrangements for the candidate to complete their Special Education Experience. (For Option 3, candidates must speak with their field supervisor.)











Option 1

Indicate the date completed for each of the following:

       		Review district handbook/policies and procedures for special education.

       		Review school district referral form.

       		Participate in building team meeting during which documentation of strategies to solve problem in regular classroom is discussed.

       		Participate in IEP meeting/review IEP form.

       		Observe mainstreamed special education student.

       		Observe/interview professional team members; school psychologist, school counselor, communications disorder specialist, physical therapist, occupational therapist.

       		Interview special education teacher regarding role of regular classroom teacher in special education.

       		Interview school principal about qualifications desired in regular teacher regarding special education.

       		Assist special education teacher in working with individual students.

[bookmark: _Toc184802621]
  			       	
Candidate Printed Name		Quarter


			
Candidate Signature	Date		Mentor Teacher Signature	Date




Form Created: 07/12/2010	 Special Education Experience for Regular Student Education Teachers Office of Field Experience  
Last Modified:  07/12/2010 	Option 1 		School of Education
Forms/Student Teaching/SPED 1		Eastern Washington University

Special Education Experience
[image: Logo_Horizontal_B&W]For Regular Education
Student Teachers










Option 2

Each Eastern Washington University teacher candidate who is participating in a regular classroom experience at the elementary or the secondary level is required to spend three days working with a special education teacher. The candidate is expected to assist the special education teacher by working with individual students or small groups of students, but should not assume the responsibility of the entire class. As a mentor teacher, please verify that your teacher candidate has spent three days working under the direction of a special education teacher.




  			       	
Candidate Printed Name		Quarter



			
Candidate Signature	Date		Mentor Teacher Signature	Date


















Form Created: 07/12/2010	 Special Education Experience for Regular Student Education Teachers Office of Field Experience  
Last Modified:  07/12/2010	Option 2		 School of Education
Forms/Student Teaching/SPED 2		Eastern Washington University

INCLEMENT WEATHER POLICY FOR FIELD EXPERIENCE

Field experience is vital to the development of a teacher. Occasional bad weather can impact school closure. When this occurs, please follow the guidelines below.
 
Placement site closure: If the University and the placement site are closed on the SAME day, the student does NOT need to make up hours (and would note the closure in their time sheet). An example for this would be MLK Day or Memorial Day. It is important to avoid scheduling visits on designated holidays when creating your weekly schedule with your mentor teacher and field supervisor at the beginning of the quarter.
 
University closure:  If the placement site is closed and the University IS OPEN on the same day, the student DOES need to make up the hours. An example of this would be a snow day. Hours do not need to be made up in the same week but can be done over the rest of the quarter and into finals week.
 
The hours assigned are not just to meet course requirements but to offer you as much time in the classroom as possible. Research in our field suggests that placement experience is a central indicator in candidates’ feeling prepared for their first job in the profession. This time in the classroom helps to prepare you for student teaching and your first year as a teacher.


EXCUSED ABSENCES AND SICK LEAVE DURING 
FULL TIME STUDENT TEACHING

Teacher candidates are expected to remain in their placement for the duration of student teaching.  While there are no designated sick days or personal days in full time student teaching, candidates who are not able to be in their placement, due to a medical or family emergency, must immediately notify their field supervisor and mentor teacher by phone and email. Documentation may be required. Additionally, teacher candidates are required to write complete and detailed lesson plans for their mentors and provide all necessary text(s) and handouts for their mentor during their time away from the classroom.


[bookmark: _Toc184448037][bookmark: _Toc268256482]GUIDELINES FOR WORK STOPPAGES

A work stoppage (teachers’ strike, protest or slow down) normally involves issues that are deep‑seated and long standing. Usually it is difficult for teacher candidates who have not been in the district for some time to have a full understanding of the dispute. The following statement establishes a policy concerning the role of EWU students and other University personnel assigned to school districts (and other agencies) during work stoppages. This statement in no way abrogates individual rights.
1. Eastern Washington University will not conduct student teaching in school districts when a protest or teachers' strike is in progress.
2. It shall be the responsibility of University personnel assigned to the area to provide alternative but meaningful learning experiences for teacher candidates during a work stoppage. The University's concern is to protect the candidate, both physically and professionally. In some extreme cases, candidates may be asked to extend the Laboratory experience.
3. It is recognized that the length of the work stoppage period will determine the nature of the alternative experiences.
4. Part‑time University students, employed by a school district but supervised by University personnel on a part‑time basis, are not considered to be governed by this policy (Example:  Education 695 Practicum).

[bookmark: _Toc184448038][bookmark: _Toc236034140][bookmark: _Toc236639155][bookmark: _Toc268256484]FULL-TIME STUDENT TEACHING DEVELOPMENTAL STAGES

Teacher candidates move through their practicum in predictable stages. Research indicates that 70 percent experience considerable psychological discomfort at the beginning and 20 percent report that it continues throughout student teaching (Aspy, 1979). Aspy shows that Maslow's hierarchy of human needs (physiological, safety, love, and belongingness, self-esteem, and self-actualization) is useful in understanding the student teaching experience. Basic needs must be satisfied before higher needs can be addressed. An anxious candidate may be operating at the safety level while being asked to give to others. Therefore, the candidate is in a coping mode rather than a growth mode. It may be beneficial for the mentor teacher and university supervisor to determine the level at which the candidate is operating and to relate at that level.  Numerous field experiences prior to student teaching should assure the student that survival in the classroom is possible during student teaching. The next level, love, and belongingness can be addressed by the accessibility and encouragement of both the mentor teacher and supervisor.  Knowing that significant others care about their success enables the candidates to move to a higher level of competence and selfesteem. Studies indicate that candidates pass through six phases during their practicum (Caruso, 1977).
[bookmark: _Toc184448040]Phase I (week 1) Anxiety/Euphoria 
This is the uneasy entry period where teacher candidates question their acceptance by the mentor teacher and the class. It is also during this week that the candidate sets unrealistically high standards for their own performance.
[bookmark: _Toc184448041]Phase II (weeks 2, 3) Confusion/Clarity
After being assigned responsibility for a small segment of the curriculum, the teacher candidate asks:  "How long should the lesson take?" "How much material should I prepare?" "What if they don't listen to me?"  Also, the candidate is faced with the uncertainty of when to "step in" and act, perhaps to settle a dispute or grant permission for a pupil to leave the room. It is at this time that they begin to question how they will meet all the requirements of the school, mentor teacher and university supervisor. According to Caruso, "Candidates learn to deal effectively with small pieces of the vast puzzle by exploring a few teaching methods and materials and getting to know several pupils well."  About the third week, pupils begin to test the rules and seriousness of the "new" teacher. Teacher candidates tend to interpret this acting out and defiant behavior as an affront to them personally. "They used to be so sweet, why are they so mean to me now?"
[bookmark: _Toc184448042]Phase III (week 4) Competence/Inadequacy 
[bookmark: _Toc184448043]During this vulnerable phase, the mentor teacher and university supervisor play crucial roles in helping the candidate on the way to self‑confidence. As Caruso observes: "Positive reinforcement emphasizing those aspects of teaching performance that are well done will provide a basic foundation for building competence. Student teaching seminars are critical at this point in that they provide an opportunity for the candidate to realize that other pre-service teachers are also struggling with being `authority figures.' There is a tremendous need to be kind and loving and distaste for disciplining. Incidents relating to control, lessons that fall flat, a conference with the supervisor that deals with critical issues, all chip away at the student's sense of competence."
Phase IV (weeks 5, 6, 7) Criticism/New Awareness 
This is the critical period of student teaching. Up to this point there has been considerable self‑absorption and concern with lessons, but now the emphasis shifts to the students. 
The fulltime schedule begins in this phase and the candidate is somewhat overwhelmed with the amount of preparation, planning, maintenance, recordkeeping, and evaluating, in addition to the amount of emotional and physical energy required to be flexible to meet everyone's needs. Also, it appears at this point that a candidate’s frustration level is in direct proportion to his or her competence level. Statements such as, "If only this were my classroom..." or "I wish I had the freedom to..." are common. They begin to find fault with the way the teacher does things and begin to evaluate themselves with perception. A move toward professional selfidentity is the result of this difficult transitional phase.
[bookmark: _Toc184448044]Phase V (weeks 8, 9) More Confidence/Greater Inadequacy
The feelings of confidence and inadequacy which accompany this phase are at a different level than during Phase III. Survival is no longer a question; however, they are continually frustrated because they are unable to meet the standards of perfection that they established during phase I. Something unexpected always occurs to spoil a potentially superb lesson!
[bookmark: _Toc184448045]Phase VI (week 10) Loss/Relief
Imminent separation from individuals with whom the candidate has been associated for several weeks causes concern. The candidate phases out and the mentor teacher begins to take back classes, and the candidate once again has the opportunity to observe lessons in his/her own and other classrooms. There is a sense of loss in detachment from students, and often a sense of guilt for not accomplishing all that was possible. However, the greatest anxiety at this point is the re-entry to campus life or the immediate search for employment.
It is clear that the teacher candidate is in a state of stress and upheaval during this period of professional growth. While trying to gain a sense of emotional equilibrium and developing the necessary teaching skills for survival, the candidate is under constant scrutiny by both the mentor teacher and supervisor. The strain can erode the trainee's sense of confidence and competence.  Furthermore, the very students they are trying to teach are perceived as barriers in the way of their achieving acceptable recommendations. These feelings would explain Villeme and Hall's (1975) finding that teacher candidates’ attitudes seemed to become more custodial and negative during student teaching. Fortunately, other studies disagree. Sacks and Harrington's study (cited in McIntyre, 1983) indicates that candidates are more concerned for the emotional needs of their pupils than for classroom control by the end of their practicum.
That teacher morale directly affects student morale is a commonly held assumption. However, only recently has research focused on the relationship of morale and student teaching success, according to Morris, Chissom, Seaman and Tooke, 1980:
Problems began to occur during the third week and increase significantly during weeks four through nine. The problems have to do with student achievement, time, instructional methods, classroom management, planning, physical fatigue, lack of rapport with supervisors, and personal problems. This is also the time when candidates most frequently question their decision to enter teaching or are advised to withdraw because of poor performance. This analysis substantiates the existence of a critical period (weeks four‑nine) in the student teaching process. High morale is not a result of few or no problems in the student teaching environment. The opposite seems to be true. It appears that problems successfully handled, produce high morale and vice versa.
Clearly, the challenge of successfully facing a real classroom is the most significant ingredient in building teacher candidate confidence.
References for cited studies:
Aspy (1979), Caruso (1977), McIntyre (1983), Villeme and Hall (1975), Morris, Chissom, Seaman, and Tooke (1980)




FERPA
The Family Educational Rights and Privacy Act (FERPA) (20 U.S.C. § 1232g; 34 CFR Part 99) is a Federal law that protects the privacy of student education records. The law applies to all schools that receive funds under an applicable program of the U.S. Department of Education.
FERPA gives parents certain rights with respect to their children’s education records. These rights transfer to the student when he or she reaches the age of 18 or attends a school beyond the high school level. Students to whom the rights have transferred are “eligible students.”
· Parents or eligible students have the right to inspect and review the student’s education records maintained by the school. Schools are not required to provide copies of records unless, for reasons such as great distance, it is impossible for parents or eligible students to review the records. Schools may charge a fee for copies.
· Parents or eligible students have the right to request that a school correct records which they believe to be inaccurate or misleading. If the school decides not to amend the record, the parent or eligible student then has the right to a formal hearing. After the hearing, if the school still decides not to amend the record, the parent or eligible student has the right to place a statement with the record setting forth his or her view about the contested information.
· Generally, schools must have written permission from the parent or eligible student in order to release any information from a student’s education record. However, FERPA allows schools to disclose those records, without consent, to the following parties or under the following conditions (34 CFR § 99.31):
· School officials with legitimate educational interest;
· Other schools to which a student is transferring;
· Specified officials for audit or evaluation purposes;
· Appropriate parties in connection with financial aid to a student;
· Organizations conducting certain studies for or on behalf of the school;
· Accrediting organizations;
· To comply with a judicial order or lawfully issued subpoena;
· Appropriate officials in cases of health and safety emergencies; and
· State and local authorities, within a juvenile justice system, pursuant to specific State law.

Schools may disclose, without consent, “directory” information such as a student’s name, address, telephone number, date and place of birth, honors and awards, and dates of attendance. However, schools must tell parents and eligible students about directory information and allow parents and eligible students a reasonable amount of time to request that the school not disclose directory information about them. Schools must notify parents and eligible students annually of their rights under FERPA. The actual means of notification (special letter, inclusion in a PTA bulletin, student handbook, or newspaper article) is left to the discretion of each school.
For additional information, you may call 1-800-USA-LEARN (1-800-872-5327) (voice). Individuals who use TDD may use the Federal Relay Service.

Or you may contact us at the following address:
Family Policy Compliance Office
U.S. Department of Education
400 Maryland Avenue, SW
Washington, D.C. 20202-852
[bookmark: _Toc184448046]
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WASHINGTON STATE EDUCATOR PROFESSIONAL
GROWTH PLAN (PGP) TEMPLATE FOR EDUCATOR
PREPARATION PROGRAM COMPLETION

Educator information

First name: Click here to enter text. Last name: Click here to enter text.
Preparation program: Click here to enter text. Acadenic year: Click here to enter text.

For information regarding your Washington state educator certficate, including information on certficate
renewal, please consult the OSPI Certification Office website at htto://www.k12.wa.us/certification or email
cen@ki2 waus.

Resources
* PGP supporting documents: httos:

+ PGP examples by educator role: hitos
‘educators/oqo/ogo-examoles-by-role/

«  Frequently asked questions about PGPs: httos:
‘educators/ogo/ogo-faa/

Self-assessment and goal selection

1. Self-assessment. Use a self-assessment to identify an area of focus that wil lead to your
professional growth. You might choose [0 use one aﬂha self-assessments based on the oeﬂlﬁcana
standards for your role: 1
mmmmnmn_mn&am.mnmmmnalsb You mightaiso coose to use another self-

. menniy the self-assessment you used:
Click here to enter text.

*  Identify the general area of focus you selected:
Click here to enter text.

2. Standards. The area of focus for your professional growth goal needs 1o align to the certificate
L T SR Ve find the certficate standards foryour role

+ Note the certificate standard(s) you have selected for your area of focus for professional
growth. We recommend choosing no more than two standards.
Click here to enter text.

3. Professional growth goal(s).
= Whatis your goal for your professional growth?
Click here to enter text.

Professional Growth Plan template for program completion, revised 2020.00.03

Professional Educator Standards Board | wwy.0esb wa.oov




image6.png
PROFESSIONAL EDUCATOR

u STANDARDS BOARD

= Describe how this goal relates to your self-assessment.
Click here to enter text.

= Describe how this goal relates to your focus area identified in question one.
Click here to enter text.

4. Intended outcomes.
= What will you be able to do as a result of attaining your professional growth goal that you
are not able to do now?
Click here to enter text.

*  What impact wil attaining your professional growth goal have on students?
Click here to enter text.

Professional growth action plan

5. Activities. Provide a detailed description of the specific growth activities you will engage in for your
professional leaming and to attain your professional growth goal. Activities should connect back to
your goal.

Click here to enter text.

6. Proposed evidence. Describe the evidence you plan to collect for your professional growth goal and
the impact on students. Evidence may include professional learning reflections, professional learning
ccommunity (PLC) notes, test scores, attendance rates, discipline referrals, programs implemented,
student work, videos of lessons, and / or other student or adult data.

Click here to enter text.

Candidate signature
Click here to enter text.

Print name
Click here to enter text.
Date

Preparation program signature
Click here to enter text,
Print name
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